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PART | - ELIGIBILITY CERTIFICATION 12PALZ

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12PALZ

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 4 Elementary schools (includes&-
(per district designation): 1 Middle/Junior high schools

1 High schools
0 K-12 schools
6 Total schools in district

2. District per-pupil expenditure: 1252

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Rural

4. Number of years the principal has been in her/bgtipn at this schoc 8

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 23 16 39

K 0 0 0 7 0 0 0

1 23 15 38 8 0 0 0

2 26 15 41 9 0 0 0

3 19 14 33 10 0 0 0

4 16 15 31 11 0 0 0

5 18 21 39 12 0 0 0

Total in Applying School: 221



12PA12

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

0 % Asian

1 % Black or African American

0 % Hispanic or Latino
0 % Native Hawaiian or Other PFific Islandel

99 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Registeprovides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 7%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 7
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 8
until the end of the school year.

(3) Total of all transferred students [sum of15
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.07
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. 1

225

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:




12PA12

9. Percent of students eligible for free/reduced-priceals: 54%
Total number of students who qualify: 122

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 18%
Total number of students served: 40

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

1 Autism 0 Orthopedic Impairment

0 Deafness 7 Other Health Impaired

0 Deaf-Blindness 7 Specific Learning Disability

5 Emotional Disturbance 18 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

2 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 12 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 15 1
Paraprofessionals 1 1
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 7 4
Total number 36 6

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 191




12PA12

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 95% 95% 95% 96% 95%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12PALZ

Allegheny One Elementary School is the smallesoof elementary schools within the Hollidaysburg
Area School District and has been operating asgiberhood school in Allegheny Township since
1954. Many of our current students have parentgyeemdparents who received his/her elementary
education in our building. That legacy providegistuts with a connection to the past and allows tteem
write the next chapter in the story of academideadment at Allegheny One Elementary. The
generational connection between student, paresahdgiarent and our staff provides an ease of
communication and well established sense of cororeand investment.

In addition to our four elementary schools, thergisis comprised of a traditional junior high s
(grades 7-9) and a senior high school (grades ] 0fh2 district is located in the south centrabaoé
Blair County and is considered a rural to suburt@mmunity located approximately 90 miles east of
Pittsburgh. As the district is situated in the dguwseat, access to educational, recreational altutal
opportunities is easily afforded and supports fferts of the district to nurture a well-roundeduedtion
for our students. Community involvement and supfmrthe district and its programs has a long and
storied tradition which is evidenced through rokatstndance at events including athletics, theaarts
financial support of the Hollidaysburg Area Schbadtrict Foundation. HASD has an enrollment of
approximately 3600 students with the enrollmenAlidgheny One Elementary at 225. The small school
setting at Allegheny One Elementary enhances oilttibg mission to establish a positive relationship
with all students and families that supports sttideccess, achievement and growth. Our building
mission strengthens HASD's mission &nfipower all students to achieve their best...eveyy da

The Six Pillars of Character and bullying preventstrategies are an integral part of the culture of
Allegheny One Elementary School and supports tbh&kand emotional development of our

students. Allegheny One students view themselvésiaag the power to make a difference and work to
apply concepts learned in the core subject aressrtace learning projects within our community,
country and globally. This is evidenced in annugr@ach to support our troops deployed overseas, th
efforts of national and local service organizatiang programs within our community. A very active
Student Council incorporates concepts of democaadysponsors activities to promote education, servi
and leadership. Fifth and sixth grade Tiger Tueagerly provide academic support to younger
students. This cross-grade level learning fostdegionship building between and among studentgewhi
supporting academically at-risk learners. Pestiap most poignant example of the long-lastingaictp
of the culture of Allegheny One Elementary is tagular visits from former students who recall the
wonderful experience they had. While our populatias a wide range of economic diversity, our
families have a strong belief in the importancedfication and support that through involvemenhén t
PTO, regular contact with teachers and programtoinigling-wide.

Allegheny One Elementary School, with an enrollne&i225 students’ services children in grades one
through six. Our kindergarten students are housadather elementary building and begin their
educational experience here as first graders. Bamte level has two teachers with class sizes b2Bw
students which allows for a high level of interanti50% of our students are economically
disadvantaged. This significant percentage hadteelsin designation as a school-wide Title | bulgli
and federal funds are appropriated for the Tigehool-wide Reading Program implemented in grades
one through six. Full day kindergarten programnforgall students provides a solid foundation. Co-
teaching with regular education and special edocagachers occurs at all grade levels in readmdg a
grades two through six in mathematics. Since thephon of full inclusion and co-teaching during th
2009-2010 school year, overall achievement, schidé and subgroup performance on standardized
tests has improved.

Our greatest strength lies in the “human capitadit is our teaching and support staff. Our Highly
Qualified teaching staff consists of participatfoom three reading specialists, two speech/language
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therapists, guidance counselor, instructional sttgpacher, two full time special education teasher
twelve regular education teachers, and teachergadwde art, music and physical education
instruction. Additionally, two special educatiorrgarofessionals work within classrooms. Every
classroom is equipped with an interactive whiterdpwo computers and the building has both a
stationary and mobile computer laboratory. Thismf$ student access to technology on a daily

basis. The afterschool program provides enrichraedtsupport to students in grades four, five and

six. Several evening events occur throughout thedcyear to engage parents and community members
in the activities of the school. Each and every mmenof our learning community invests in the susces

of all students and we would be honored and humisledceive the Blue Ribbon School Award.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12PALZ

1. Assessment Results;

A review of the PSSA data over the past five yaaticates that the students at Allegheny One
Elementary School have continued to perform attanting academic levels in both reading and
mathematics overall and in the economically disathged subgroup. In each of the last five yeass, th
economically disadvantaged subgroup scores notsumjyassed the defined targets for Adequate Yearly
Progress (AYP) as defined by No Child Left BehiNC{B) legislation, but were no more than six
points less than the scores for the overall bugdin

The Pennsylvania System of School Assessment (PS@A9tandards-based, criterion referenced
assessment used by the Pennsylvania Departmeduoafon (PDE) to measure a learner’s attainment
of the academic standards while also determiniageitient to which the school programs enable staden
to reach proficiency in mathematics, reading, wgtand science. At Allegheny One Elementary, these
tests are administered in grades three, fouranesix. The results of the reading and mathemedsts

are used to determine AYP status as required byBN@DE has established the following definitions fo
students who meet or exceed the academic stanasrdsasured by the PSSA:

Advanced-The Advanced Level reflects superior academicqoarance. Advanced work indicates an in-
depth understanding and exemplary display of thiks skcluded in the Pennsylvania Academic Content
Standards.

Proficient-The Proficient Level reflects satisfactory acadepgdormance. Proficient work indicates a
solid understanding and adequate display of tHis skcluded in the Pennsylvania Academic Content
Standards.

According to a review of the PSSA data for Allegh€@ne Elementary School beginning with the 2006-
2007 school year and ending with the 2010-2011algfear, the established high levels of achievement
in both reading and mathematics continued in algtagward trajectory for building scores overall a
well as in our economically disadvantaged subgréupeading, the percentage of students achiewving a
the advanced/proficient level for the entire popalaincreased by 16 points, with a 21 point inseean

the economically disadvantaged subgroup. In mattiesnghe advanced/proficient level increased by 14
points overall and 20 points in the economicalsadivantaged subgroup. The exemplary student
performances both overall and in the economicafigdivantaged subgroup can be attributed to a yariet
of factors. Our Instructional Support Team and Rasp to Intervention and Instruction processes work
to identify students who are experiencing acadaetifiiculty and subsequently diagnose and implement
targeted interventions. In 2009-2010, the combingihtives of differentiated instruction professad
development and regular education/special educateteaching provided a strong pedagogical and
curricular force to improve student achievementgintiee needs of diverse learners, and enable our
teachers to engage in significant learning thaitsierred seamlessly into the classroom. Most
importantly, our teachers know each student indiaily, use formative assessment to make instrualtion
changes and create learning environments whermrehigrow and succeed.

The mathematics results of the 2006-2007 PSSA sthoet 79% of the overall student population at
Allegheny One Elementary scored at the advancedadicient level while 65% of the economically
disadvantaged students scored at the advancedfarigmt level. Following this baseline year, theetall
student population at Allegheny One Elementarygyeréd at the following percentages on the
mathematics PSSA: 80% (2007-08); 86% (2008-09); €8969-10); and 93% (2010-11). The
economically disadvantaged subgroup performedeatittvanced/proficient level at the following
percentages on the mathematics PSSA: 70% (2007-8%);(2008-09); 86% (2009-10) and 85% (2010-
11).



The reading results of the 2006-2007 PSSA showatd7tbPo of the overall student population scored at
the advanced or proficient level while 61% of tikereomically disadvantaged population scored at the
advanced or proficient level. Following this baselyear, the overall student scores for readingwer
76% (2007-08); 82% (2008-09); 80% (2009-10); anth§B010-11). The economically disadvantaged
subgroup performed at the advanced/proficient lavéhe following percentages on the reading

PSSA: 67% (2007-08); 71% (2008-09); 74% (2010-82¥5 (2010-11).

As is evidenced by the aforementioned resultsptieeall performance of all tested students, as al|
those in the economically disadvantaged subgrowuggezled the established AYP targets and
demonstrated a steady increase over a five-yeardpef time. The difference in scores betweenesdtdd
students and the economically disadvantaged supgsamall and continues to narrow through this fiv
year progression of data. The performance gap leetak students tested and the economically
disadvantaged subgroup is slightly larger in tleaaf reading versus mathematics. To addressstha,i
the district has supported the general readinguason with supplemental reading programs such as
Corrective Reading; Reading Mastery and technobaped supports with Lexia and Study Island. At
Allegheny One Elementary, Instructional Support Biidl frameworks have also been implemented. In
all grade levels, reading specialists work withulagand special education teachers to implement th
Language Arts curriculum and provide support fasthstudents who are struggling

readers. Additionally, over the past two acadere@ry, our Title | parent outreach has focused on
empowering parents to help children become stroregaters. This was achieved via teachers at each
grade level hosting mini-workshops for parents ifieicent reading skills and facilitated discussi@ssto
how parents could implement these strategies wéaahimg with their son/daughter.

PSSA results for Allegheny One Elementary Schoeleaailable on the PDE website:
www.education.state.pa.us
2. Using Assessment Results:

The Hollidaysburg Area School District has a strbegef in data-informed decision making to propel
curricular, programmatic and instructional decisigimat will improve student learning. Under the
leadership of our assistant superintendent, abadbuildings have established “school improvendata
teams” which meet regularly throughout the schealryto review multiple data points, including PSSA
scores, in the area of reading, mathematics, seiend writing. Each building develops an annuabsth
improvement plan, using the PDE “Getting Resultafrfework to guide the process of examining the
data, identifying root causes, establishing intetiees and monitoring the progress of those
interventions. The philosophy of continuous impmoeat and the work of Victoria Bernhardt guide our
teachers to view school improvement proactivelye Allegheny One Elementary school improvement
data team is comprised of teachers from all tegtade levels, special educators, reading speaialist
instructional support teacher and the building @pal. Prior to the beginning of each academic ydner
team has determined areas of strength, areas gaagpnovement, and students in need of targeted
interventions.

Over the past five years, our data team determtimstdstudents were scoring lower in open-ended
responses than with multiple choice questions th beading and mathematics. As a result, teachers
worked both within and between grade levels tordatee strategies to better prepare our students to
respond to the open-ended questions. Teacheradiegione and two were involved in these discussions
and worked with students on foundational skilld thauld help to prepare for testing in third gradbe
format used for open-ended responses was alsddraatsinto other curricular areas. In the area of
reading, our data revealed that students werergctmver in the area of interpretation and analgsis
non-fiction text. Subsequently, all grade levelgenancrease student exposure to non-fiction textiwi

the reading instruction.

Along with the annually administered PSSA testandylitional assessments are used to aid teachers in
making curricular adjustments based on student.nedeel4SIGHT Math and Reading Benchmark
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Assessments are given three times per year ttudists in grades three, four, five and six. Foilmyv
those assessments, the district provides imbedaéessional development for analysis of scores,
refinement of interventions/ goals, and currica@djustments. Flexible grouping that exists affdtds
opportunity to move students based on need. Duhi@ge data sessions, the principal meets with all
grade level teams to discuss results and planmstiaiational changes.

Our philosophy is that all grades/ specialty aadribute to the achievement of our students bhad t
results reflected in the PSSA scores. With thabmiscurriculum based assessments as well as the
DIBELS testing in first and second grades provital wnformation that supports student achievement
and identifies at-risk students in need of instaral support. Teachers in all non-tested grades ar
required to identify improvement goals in readimgl anathematics that support the overall school
improvement plan. Monthly instructional supportrtemeetings are held to address at risk students. At
the conclusion of the first semester, the pringigaidance counselor and instructional supportheac
meet individually with all teachers to discuss eebitd, by name, and address any concerns.

Discussions of student achievement are not limitetie professional staff, but are an integral pathe
conversation and communication with students, gar@md the community via many mediums. Each
year, PDE provides school districts with two forrR&SA PENNSYLVANIA STUDENT REPORTS
which provide detailed information about their stamighter’s strengths and needs as measured by the
PSSA. The first “snapshot” result is mailed homarduthe summer and within the structure of our
parent-teacher conferences held in November, eadhér reviews the detailed report with parents. Th
building principal meets individually with each dant in grades four, five and six to review PSSgutes
and engage in conversation about how he/she “Idmsis’ This qualitative data is then shared witidg
level teachers.

Every nine weeks, individual report cards are idghat assesses each student’s progress. Students
governed by IEP’s also have goal updates incluBeayressbook affords parents the opportunity to
monitor a student’s grades and assignments ofleachers are in regular contact with parents réggrd
student progress and contact the parent at midifearstudent is academically at risk in any of toee
subject areas.

Annually, the School District Report Card, develdjpy PDE, is posted on our district website and is
available in the school office. This report cardghiights school performance and is designed to give
information to parents/ community regarding studesitievement. The district publishes two newslstter
per year, which include information on PSSA scaemes AYP achievement. Annual presentations to the
board include PSSA/AYP information as well as pnésion of the Keystone Awards which Allegheny
One has received annually since 2003.

3. Sharing Lessons L earned:

The professional development philosophy withint#eSD supports a collaborative effort to generate
and implement professional development opportwithat meet the needs of our professional teaching
staff. The district wide professional developmemimittee consists of teacher representatives faat s
content and certification areas. This committeeka@n an annual basis to design and implemenitrgin
focusing on data driven needs of our students. thatdilly, grade level professional learning
communities and sharing of best practices are stggbon an ongoing basis. This is done informadly a
teachers within the building engage in cross-gtadel team teaching; planning and work on building-
wide initiatives. The opportunities to engage gmndficant learning and perceptive reflection with
colleagues throughout the district occur duringesitied district-wide in service days where teachess
charged with identifying and sharing pedagogicategies that improve student achievement. Teachers
at Allegheny One Elementary School have opened thessrooms to colleagues throughout the district
and have hosted community members as visitors ggsgpters. The long-standing articulation
agreements with several colleges and universtiggighout central and western Pennsylvania have
afforded many aspiring educators the opportunitgéon and practice the craft of teaching under the
direction of our skilled and diverse teaching staffegheny One Elementary is a regularly requested
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placement site as many of our pre-service and studachers attended elementary school here airg des
to return to this school to enhance their teachixjeriences.

As part of our district-wide professional developteeachers participate in annual technology
professional development. Instruction is primapitpvided by teachers throughout the district, idcig
several from Allegheny One, who are leaders inrtipgementation of technology within the
classrooms. They are also the “resident specialisid are often called upon to assist colleagues.

One reading specialist within the building hasiparated in literacy coaching professional develepin
and supports teachers both within the buildinga@malr senior high school in implementing reading
strategies in the content areas. This providealiigy to transfer knowledge of skills developed i
elementary school into the secondary level. Allegh®ne has established Rtll, Instructional Suppod
Student Assistance teams which meet on a reguéss ttaaddress the academic, social and emotional
needs of at-risk students. The multidisciplinans work together to identify, implement and measur
evidence based interventions to improve studeriegement. The culture is one of ongoing reflection
and discussion about advancing the learning cftatlents.

4. Engaging Familiesand Communities:

The faculty and staff at Allegheny One Elementaghid®l truly believe that it “takes a village togaia
child.” With that foundational precept as a guide, engage families and the community in the legnin
of our students by establishing trusting and pupdselationships with each child and his/her

family. That engagement begins on a daily basikiwibur welcoming school climate and attentiveness
to the needs of our families as they enter thedmgl The open-door policy of our teachers andgipil
allow parents to dialog with school personnel inrdarmal manner that accounts for varying styles o
communication and addresses concerns in an expedémer.

Several educational events occur throughout theddgtear which affords parents, families and
community members the chance to visit the schodlcatebrate the success of our students. A Welcome
Back to School Night debuts our year of learnind seveals the slate of goals and objectives. Parent
conferences are held in mid-November in tandem thighfirst marking period grades. During those
conferences teachers engage parents in both divaliéand quantitative data and discussions about
student’s strengths and areas of need. Our TRlealding Event and Spring Portfolio night showcase
student work and engage parents in hand’s on lequopportunities with students and teachers. Our
Wellness and Walkathon event promotes healthytjifes and demonstrates community support for our
efforts to develop the whole child.

A plethora of resources are available for paremtsse in working with his/her child. Classroom tesrs
and support staff facilitate parent access togkseurces in ways most beneficial to the studemg®mng
achievement and learning style. Through the usetefactive technology and links on our website,
parents are empowered to use software that willesddspecific skill deficits or strengths. Inforioat
regarding student learning is shared in a variétpediums including electronic, print and via magti
structures such as Instructional Support Team,esitubissistance Program and Rtll.

While the staff at Allegheny One Elementary is ilweadl with building-wide initiatives to promote
student success, the most important interactioogragithin the classrooms and common areas of the
buildings. Students and parents are familiar whtistaff members and have made connections which
foster the academic success of the students.
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PART V - CURRICULUM AND INSTRUCTION 12PALZ

1. Curriculum:

The elementary curriculum of the Hollidaysburg AB=hool District is designed to address the diverse
learning needs of all of our students and is igraient with the Pennsylvania standards for all @ant
areas. To ensure that our curriculum is currentcamtinues to meet the needs of our students, all
curriculum areas kindergarten through twelfth gradgage in a curriculum review process every five
years. Additionally, the Standards Aligned Syst@mdal (SAS) is used as an ongoing reference for
materials, best-practices and interventions.

The HASD utilizes the Houghton-Mifflin Reading/Larage Arts curriculum which supports the five
reading criteria (Phonemic Awareness instructidrgrics instruction, Fluency instruction, Vocabulary
instruction, Text Comprehension) through readirsgagch. Each grade level utilizes curriculum and
pacing guides based on the standards, anchordigitdeecontent. Instructional time guidelines for
Reading/Language Arts instruction range from 180ut@s daily for grades one and two and 150 minutes
for grades three through six. This balanced litgegaproach includes Reading (whole group and guided
reading), Writing, Spelling, English and Grammauided reading is used in first, second and third
grades with a cross-grade level guided readinghduhie Power Hour in grades one and two. Profigienc
grouping for Language Arts occurs in grades thineeuigh six and affords the opportunity for co-
teaching, and small group direct instruction regdising scientifically based reading models fodenis
reading below grade level. Students in grades timeeigh six participate in the Accelerated Reader
program which is designed as an incentive progmimdrease independent reading levels. Struggling
students are provided with interventions basederResponse to Intervention & Instruction

model. Student progress is monitored and instroatiadjustments are made accordingly.

The Writing curriculum meets the requirements ef shate standards and has established writing
components at each grade level. Teachers maintétingyssamples to demonstrate student growth. First
grade students utilize KIDWRITING and all elemegtstudents engage in writing experiences during
the daily language arts schedule as well as engagwriting activities in the content areas.

The elementary mathematics curriculum is alignethé¢oPennsylvania math standards. Each grade level
utilizes curriculum and pacing guides based orsthadards, anchors and eligible content. The robust
resources of the Scott-Foresman math series agetasieliver the spiraling curriculum in first thugh

sixth grades. District established time guideliftwamathematics require 60 to 75 minutes of daily
mathematics instruction. Heterogeneous groupingniath occurs in first and second grades, while
proficiency grouping occurs in third through sixftade to allow for additional differentiation, supp

and enrichment. Co-teaching occurs daily in graldese through six to offer support for struggling
students. Technology supports such as STUDY ISLAI®used to increase skill development.

Science, Social Studies and Health instructiorPamnsylvania standards-based and delivered within
heterogeneously established home base classroamgitize a variety of hands on learning experésnc
designed to engage students in significant learaimyreal-world applications.

All students participate in 40 minutes of music,aard physical education instruction delivered Ighly
gualified teachers one time per week on a fivestdedule. Fifth and sixth grade students have an
opportunity to participate in chorus, art enrichingmd two concerts are performed annually. Music
lessons in orchestra instruments begin in gradedond band instruments are introduced in grades fiv
and six.

Students receive technology instruction via theimk base teachers and technology is integratecilinto
content areas. The computer lab and NETBOOKS daw atudents to have a minimum of three
computer opportunities during the week in conjunttivith the interactive white boards in each
classroom.

2. Reading/English:

Allegheny No. 1 Elementary has a scaffold readimgiculum that aligns to Pennsylvania State statslar
and PDE'’s Eligible Content and Assessment Anchidre.district curriculum map is developmentally
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paced per grade level and targets specific leamiijectives. ALl has successfully surpassed AYP
standards in reading since 2002, which has lebdga@dontinued use of established curriculum
framework. We have also sought support, througlitiadd of current, researched-based best practices,
such as co-teaching, to assist in student achiaveme

Daily allotted time for Houghton-Mifflin languaggts instruction is grade level specific. Instrantl
delivery comes through whole and small group irtdionm, to include guided reading, where students
learn the five essential components of effectiwaliigg. These daily practices are continually haplon
and are ongoing throughout the year.

Students in grades 3-6 receive instruction in Bexiproficiency level grouping which has emanated
most success based on testing results. Levelseteendned through PSSA and 4SIGHT results, and
teacher recommendation. During the academic yeamative (DIBELS, Torch, and 4Sight) and
formative assessments are provided to track preg@s at-risk students are provided intervention
within the core curriculum by ways of co-teachilgyeled readers (Fauntus and Pinnell, and Accel@rat
Reader) and differentiated instruction. Above leeglders are enriched through Accelerated Reagler, ¢
teaching and enrichment activities in our giftedgram.

The acquisition of foundational reading skills begin our primary grades, with a powerful and dffex
instructional delivery method, called Power Howwer Hour is guided-reading instruction conducted i
grades one and two, based on the students’ indivigading levels. This cross grade level reading
experience allows for intense support for struggitudents and extensions for those students veho ar
reading above grade level. The fluid nature ofélgg®upings affords students the opportunity teehav
ongoing reassessment for reading levels and platsméere their reading can be optimized. Kid
Writing is another literacy component that primgrgdes invoke to support student growth.

Intervention needs are addressed by learning stypptie 1, and regular education teachers with
researched-based Direct Instruction/Corrective Regaihtermediate), Reading Mastery (primary), Rtll
and Lexia Software.

Supplemental materials, such as STUDY ISLAND, POEAS portal, educational websites
(Discovery/United Streaming, BrainPOP, Promethdand®), and interactive word walls are also valued
in instructional delivery. Yearly author visitsips to local theaters, participation in Read Across
America, and our specials’ programs all attribatedr reading successes.

3. Mathematics:

The elementary math curriculum is aligned to therBglvania Math Standards. Our district developed a
curriculum map for each grade level to follow imer to teach specific learning goals within a time
frame. These goals are achieved using the resoaftlee Scott Foresman Math series and supplemental
materials.

All grade levels have two math classes. Studengsddes one and two are grouped heterogeneously. T
improve mathematical skills, students in gradesdtihrough six are assigned to flexible homogeneous
instructional groups based on common math abilideglitional small flexible grouping is made within
these ability groups as needed. Assignments are madtilizing achievement data (including quasterl
progress reports, PSSA Math, 4Sight Math, Scot$faan Diagnostic tool), and teacher
recommendation.

To support at-risk students (learning support @&utilar education), each grade level has one masis cl
taught by two teachers. The co-teaching partneidhgme regular education teacher/one learning@tipp
teacher provides immediate and individual attentinraddition, direct instruction math is utilizéat
specific students. An after-school program taughtelachers offered two days a week allows for firth
skill development and individualization.

Above grade level learners benefit from workinghasur gifted resource teacher in weekly problem
solving classes. This resource teacher co-teachregydnath classes in most grades. Students in the
intermediate grades participate in the Continevitath League contests.

Every grade engages in 75 minutes of daily mattningon and practice with a common framework.
After a targeted review of prior skills and problspiving, new information is introduced with guided
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and independent practice. The programs STUDY ISDAMath 24, and BrainPOP as well as our series
internet components and whiteboard math tools supght instruction. Real life applications of math a
referenced in Science lessons and through the Bsg&chool component of our series. PDE’s SAS
portal also supports the curriculum. Students atyelevel complete timed fact tests to ensure maste
basic facts. Calendar Math, use of Digi-Blocks, kimésthetic tools such as finger math technigaed,
multiplication songs are utilized.

Student progress is monitored through daily/weédtgnative assessments of smaller chunks of
knowledge, followed by summative assessments. 8tade grades three through six take 4Sight Math
tests three times a year to track annual progBegs. analysis guides the instructional plans for al
students.

4. Additional Curriculum Area:

Allegheny #1 Elementary School has consistentlywittt exemplary success on the science PSSA.
97.6% of students scored proficient or advance2DiB, 100% in 2010, and 90% in 2011.

HASD uses the McGraw Hill series, a spiral basetttebuild basic factual content knowledge. By
analyzing essential skills of non-fiction textsailhsubjects, we expose, explain, and expand endirth,
and space curricular concepts by tapping into thests’ natural curiosity about their surrounding
world.

Students utilize their knowledge and apply it tohosimulated and hands-on experiences. With egjstin
resources, we are able to capitalize on connectitthen the community to enhance the learning pssce
Resources include an annual Water Festival DayhictwBlair County’s Water Conservation District
personnel visit to enable students to discoveigthabout water creatures, wetlands, and water
conservation. The Mobile Agricultural Education&uie lab visits our school every few years to eepos
all students to the impact of local agriculturabgucts on industry and the economy as studentaipeod
items such as butter, lip balms, and soap.

Additionally, students participate in field trips local wetlands to explore and study the local
ecosystems. Life sciences are supplemented asrgrenalents work with members of the local garden
club to learn about plant growth. Meanwhile, fbugtade partners community service with life scéenc
as they travel to the Discovery Garden, a localroamity-built park, to plant annuals and learn about
perennials that attract regional organisms.

The cornerstone of our science success is itsratieg with other curricular areas. Each gradellbes a
non-fiction reading theme which explores one ofgbience areas. Students not only analyze the ateme
of these selections, but compare and contrast thehe real world around them. They are asked pdyap
their knowledge to create such things as simulategthquakes, rockets, and hot air balloons. Seienc
also integrated in all itinerant areas as musissea explore the science of how instruments and our
voices create sounds. Art teaches about the phirscgd light, color, and chemistry in the mixingdan
producing of various pigments, and physical edocatiasses study the science of movement as related
to the body.

Textbook knowledge is also supplemented througlusigeof technology as lessons are enhanced by
using Discovery Learning, BrainPOP, Prometheand®]aand Study Stack websites on a regular schedule
within classes.

5. Instructional Methods;

Allegheny One Elementary uses differentiated irtsionm as an integral part of our teaching practanes
philosophy to meet the needs of all students inetuthe needs of our subgroups. Twelve
heterogeneously grouped classrooms serve as the base for students where they begin and end their
day, form important social relationships with pearsd establish a sense of purpose and connection
within the school community.

District-wide instructional time guidelines areasished for language arts, mathematics, sciencels
studies and health. In all grade levels, instructioscience, social studies and health are tawighin

heterogeneous home base classrooms. In grades@h&@ mathematics instruction is delivered in a
heterogeneous setting with special educators aieg with regular education teachers, or providing
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additional direct instruction mathematics to thtisle students who have specifically identified math
goals. In grades three through six, mathematitauight to homogeneous groups based on math
ability. The lower ability group in these grades liize benefit of a co-teaching with a regular gretal
educator collaborating to differentiate instructaord support students. Additionally, the giftedsan
teacher consults and co-teaches within highertploliissrooms with identified gifted students.

Allegheny One Elementary is an identified schodllevTitle | building and provides reading suppod an
services for students reading below grade levgtades one through six. The services of three mgadi
specialists, the instructional support teachertamdparaprofessionals focus on struggling studeittsn
the building. The Rtll framework is implemented lit classrooms, in small group settings and
individually based on the student need driven Isgssment results. Guided reading instruction within
grades one and two is delivered via Power Hourpssegrade level grouping of students designed to
deliver reading instruction on a student’s levalg@ing assessment, dialogue between teachersiaad fl
grouping allows for student growth and supporigiades three through six, ability grouping for riegd
allows for differentiated instruction, support aedensions based on the needs of the studentsingead
specialists work at these levels in both co-teaghimd small group interventions.

Technology is an integral part of teaching andrgay and classrooms are equipped with an interactiv

white board. The stationary and mobile computes Efiord students four opportunities per week tokwo
with computers to enhance, engage and supportihggimall core areas. Multiple software programs a
utilized to meet the needs of students.

6. Professional Development:

The approach to professional development withirHASD is collaborative in nature and is
representative of all levels and certification ard2oth district-wide and building based profesalon
development occurs. Based on PSSA results, stegiéagn components, and teacher needs assessment,
the annual professional development plan is estadadi. The ongoing focus is to strengthen student
performance in the core content areas while cominto educate the whole child with exposure to the
arts, technology and specialty areas. The HASDré@sgnized the talent and expertise of our highly
qualified teaching staff and has identified teashercluding several from Allegheny One, to leagl th
professional development in the areas of technoldifferentiated instruction and reading.

After review of scores for students overall andpecial education and economically disadvantaged
subgroups, in the 2009-10 school year, the distnabarked on professional development training to
enhance and extend differentiated instruction im&rgarten through twelfth grades. Following formal
training from a nationally known expert on diffetiated instruction, district-wide grade level teamst

to develop and discuss DI best practices that efigmith our reading and mathematics academic
standards. This focus would allow us to enrich exténd high achieving students and provide the
support and scaffolding to struggling studentsth&tbuilding level, this training continued as tdag
teams met on a weekly basis to plan lessons anenmemt components of DI to address specific areas
such as reading comprehension, response to opeatguestions and analysis of non-fiction text. The
small size of our building allowed for daily infoainconversation regarding teaching and learningkvhi
quickly translated into implementation within tHassrooms. Annual technology integration training
supports DI efforts as students connect with cantenmultiple technology mediums and emphasizes th
importance of technology in the classroom.

The most important component of the professionaeldgment at Allegheny One occurs as the teachers
implement the strategies within the classroom aatbgue with colleagues to enhance their significan
learning as well as that of the students. The ssnegl of our building lends itself to daily inforina
conversation regarding teaching and learning whighkly translates into implementation within the
classrooms. Teachers participated in peer obsengto see DI in practice.

Annually, all teachers establish a professionaktigpment goal and meet with the principal in Jaypuar
and May to discuss implementation and progresg-dtservation conferences create a space for
perceptive reflection on teaching and learning.
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7. School Leadership:

The superintendent of schools serves as the atiueiagional officer of the Hollidaysburg Area School
District and governs a team of administrators csiirg] of an assistant superintendent, directopetsl
education, director of elementary curriculum arghebuilding level principals whose focus is toyide

a high quality, well-rounded education to the dhldin our district. Using a collective leadership
approach, administrative meetings are held twogiper month to discuss curriculum and assessment,
professional development, supervision and spediata&tion issues that align with the mission of the
Hollidaysburg Area School District and the Pennagia Department of Education.

At Allegheny One Elementary, the principal’s primaole is that of instructional leader in conjuocti
with managing the daily operations of the scho@v&opment of the master schedule, conducting
observations, and classroom visits ensure thaicolum is implemented based on district expectation
and in alignment with PDE standards, anchors agibkd content. As effective communication is seen
a key to success for students and families, alleig of engagement occurs between the principal an
students, parents and the community. A distribugaglership model is employed within the school as
teachers, parents and students share their taddemtset the academic, social and emotional neettgeof
students in order to create an environment whatdren can meet with success on all levels. Every
member of the Allegheny One community works to supfhe achievement of all students.

Teachers within the building have been identifiedemders on specific initiatives such as technolog
integration, differentiated instruction, contergareading, writing and mathematics. In this capaci
they provide building level professional developinamd support to teaching colleagues as well ab len
their leadership and expertise to district-wide pottees. These teacher-leaders have earned trectesp
of colleagues and have invested in these leadeoglgiprtunities based on their commitment to student
achievement. Monthly faculty advisory and full figumeetings afford all teachers the opportunity to
provide input, problem solve and receive profesdidevelopment relevant to our needs.

The leadership of our PTO provides solid connestiogtween school, home and the community. These
volunteers readily assume leadership roles witkdifaising, providing after school clubs and supparti
the work of our teachers. In addition, we are depielg future leaders through our Student Councittvh
works to create a caring, purposeful and studemteced environment. Collective leadership makes
everyone accountable and responsible for our sacces
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PART VIl - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: {Test: PSS/
Edition/Publication Year: Published Every Y Publisher: PDE/DR

2010-2011| 2009-201C| 2008-200¢ | 2007-2008& | 2006-2007

Testing Month Mar Mar Mar Mar
SCHOOL SCORES

%At/Above Proficient 89 86 94 93
Advanced 48 50 61 76
Number of students tested 29 36 33 42
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 0 0 0
Percent of students alternatively assessed 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

%At/Above Proficient 80 78 83 89
Advanced 33 39 58 65
Number of students tested 15 18 12 17

2. African American Students
%At/Above Proficient

Advanced

Number of students tested

3. Hispanic or Latino Students
%At/Above Proficient

Advanced

Number of students tested

4. Special Education Students
%At/Above Proficient

Advanced 0 38 50 67
Number of students tested 2 8 8 3
5. English Language L ear ner Students
%At/Above Proficient

Advanced

Number of students tested

6.

%At/Above Proficient

Advanced

Number of students tested

NOTES:

12PA12

Mar

97
86
28
100

99
91
11
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: {Test: PSS/
Edition/Publication Year: Published Every Y Publisher: PDE/DR

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar
SCHOOL SCORES

%At or Above Proficient 87 75 88
Advanced 21 19 38
Number of students tested 29 36 32
Percent of total students tested 100 100 97
Number of students alternatively asse: 0 0

Percent of students alternatively assessed 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

%At or Above Proficient 74 61 82
Advanced 7 28 18
Number of students tested 15 18 11

2. African American Students
%At or Above Proficient
Advanced

Number of students tested

3. Hispanic or Latino Students
%At or Above Proficient
Advanced

Number of students tested

4. Special Education Students
%At or Above Proficient
Advanced

Number of students tested 2 8 7
5. English Language L ear ner Students
%At or Above Proficient
Advanced

Number of students tested

6.

%At or Above Proficient
Advanced

Number of students tested
NOTES:

12PA12

Mar Mar
93 86
19 36

42 28
100 100
0
0
89 90
18 45
17 11
3
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: ¢ Test: PSS/
Edition/Publication Year: Published Every Y Publisher: PDE/DR
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

%At/Above Proficient 90 94 94 82 69
Advanced 61 65 61 56 44
Number of students tested 40 31 41 34 32
Percent of total students tested 100 100 100 0 10 100
Number of students altermely assesse 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

%At/Above Proficient 69 89 88 86 57
Advanced 37 67 56 43 38
Number of students tested 19 9 16 14 16

2. African American Students
%At/Above Proficient
Advanced

Number of students tested

3. Hispanic or Latino Students
%At/Above Proficient
Advanced

Number of students tested

4. Special Education Students

%At/Above Proficient 59
Advanced 42
Number of students tested 12 7 4 5 7

5. English Language L ear ner Students
%At/Above Proficient

Advanced

Number of students tested

6.

%At/Above Proficient

Advanced

Number of students tested

NOTES:

12PA12
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: ¢ Test: PSS/
Edition/Publication Year: Published Every Y Publisher: PDEIRC
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Mar Mar Mar Mar Feb
SCHOOL SCORES

%At/Above Proficient 78 78 86 79 65
Advanced 35 26 42 38 34
Number of students tested 40 31 41 34 32
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

%At/Above Proficient 69 69 86 50
Advanced 21 50 36 19
Number of students tested 19 9 16 14 16

2. African American Students
%At/Above Proficient
Advanced

Number of students tested

3. Hispanic or Latino Students
%At/Above Proficient
Advanced

Number of students tested

4. Special Education Students

%At/Above Proficient 67
Advanced 25
Number of students tested 12 7 4 5 7

5. English Language L ear ner Students
%At/Above Proficient

Advanced

Number of students tested

6.

%At/Above Proficient

Advanced

Number of students tested

NOTES:

12PA12
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics GradeTest: PSS/
Edition/Publication Year: Published Every Y Publisher: PDE/DR

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar
SCHOOL SCORES

%At/Above Proficient 97 90 83 66
Advanced 76 63 59 49
Number of students tested 34 38 34 35
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 0 0 0
Percent of students alternatively assessed 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

%At/Above Proficient 92 80 77 50
Advanced 77 a7 54 40
Number of students tested 13 15 13 20

2. African American Students
%At/Above Proficient
Advanced

Number of students tested

3. Hispanic or Latino Students
%At/Above Proficient
Advanced

Number of students tested

4. Special Education Students
%At/Above Proficient
Advanced

Number of students tested 9 2 4 7
5. English Language L ear ner Students
%At/Above Proficient
Advanced

Number of students tested

6.

%At/Above Proficient
Advanced

Number of students tested
NOTES:

12PA12

Mar

64
38
39
100

27
18
11
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: f Test: PSS/
Edition/Publication Year: Published Every Y Publisher: PDE/DR

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar
SCHOOL SCORES

%At/Above Proficient 87 85 85 60
Advanced 10 32 29 23
Number of students tested 34 38 34 35
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 0 0 0
Percent of students alternatively assessed 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

%At/Above Proficient 92 73 77 45
Advanced 15 20 15 20
Number of students tested 13 15 13 20

2. African American Students
%At/Above Proficient
Advanced

Number of students tested

3. Hispanic or Latino Students
%At/Above Proficient
Advanced

Number of students tested

4. Special Education Students
%At/Above Proficient
Advanced

Number of students tested 9 2 4 7
5. English Language L ear ner Students
%At/Above Proficient
Advanced

Number of students tested

6.

%At/Above Proficient
Advanced

Number of students tested
NOTES:

12PA12

Mar

59
33
39
100
0
0

36
27
11
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: ¢Test: PSS/
Edition/Publication Year: Published Every Y Publisher: PDE/DR

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar
SCHOOL SCORES

%At/Above Proficient 95 87 77 80
Advanced 85 71 58 64
Number of students tested 40 31 36 44
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 0 0 0
Percent of students alternatively assessed 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

%At/Above Proficient 87 87 67 54
Advanced 87 60 44 a7
Number of students tested 15 15 18 15

2. African American Students
%At/Above Proficient
Advanced

Number of students tested

3. Hispanic or Latino Students
%At/Above Proficient
Advanced

Number of students tested

4. Special Education Students
%At/Above Proficient
Advanced

Number of students tested 2 2 6 9
5. English Language L ear ner Students
%At/Above Proficient
Advanced

Number of students tested

6.

%At/Above Proficient
Advanced

Number of students tested
NOTES:

12PA12

Mar

84
63
24
100

77
69
13
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: ¢Test: PSS/
Edition/Publicatio Year: Published Every Ye Publisher: PDE/DR

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar
SCHOOL SCORES

%At/Above Proficient 93 84 72 70
Advanced 43 52 47 41
Number of students tested 40 31 36 44
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 0 0 0
Percent of students alternatively assessed 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

%At/Above Proficient 87 87 61 a7
Advanced 53 a7 33 27
Number of students tested 15 15 18 15

2. African American Students
%At/Above Proficient
Advanced

Number of students tested

3. Hispanic or Latino Students
%At/Above Proficient
Advanced

Number of students tested

4. Special Education Students
%At/Above Proficient
Advanced

Number of students tested 2 2 6 9
5. English Language L ear ner Students
%At/Above Proficient
Advanced

Number of students tested

6.

%At/Above Proficient
Advanced

Number of students tested
NOTES:

12PA12

Mar

71
33
24
100

69
31
13
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

%At or Above Proficient

Advanced

92
68

89
61

Number of students tested 143 136
Percent of total students tested 100 100
Number of students alternatively asse: 0 0

Percent of students alternatively assessed 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

%At or Above Proficient
Advanced

Number of students tested

2. African American Students
%At or Above Proficient
Advanced

Number of students tested

3. Hispanic or Latino Students

%At or Above Proficient
Advanced

Number of students tested

4. Special Education Students
%At or Above Proficient
Advanced

Number of students tested

5. English Language L ear ner Students

%At or Above Proficient
Advanced

Number of students tested
6.

%At or Above Proficient
Advanced

Number of students tested
NOTES:

80
56
62

60
40
25

12PA12

82
51
57

63
31
19

87
59
144
100

78
52
59

54
31
22

80
62

155
0 10

0
0

68
48
66

33
20
24

76
55
123

100

0
0

64
53
51

31
15
19
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢| 2007-2008 | 2006-2007
Testing Month
SCHOOL SCORES
%At or Above Proficient 86 80 82 75 69
Advanced 28 31 39 30 33
Number of students tested 143 136 143 155 123
Percent of total students tested 100 100 99 100 100
Number of studets alternatively assess 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

%At or Above Proficient
Advanced

Number of students tested

2. African American Students

%At or Above Proficient
Advanced
Number of students tested

3. Hispanic or Latino Students

%At or Above Proficient
Advanced

Number of students tested

4. Special Education Students

%At or Above Proficient
Advanced
Number of students tested

79
24
62

72
23
25

73
29
57

52
10
19

70
30
58

52

21

65
24
66

41

24

60
29
51

21
15
19

5. English Language L ear ner Students

%At or Above Proficient

Advanced 0 0 0 0

Number of students tested 0 0 0 0 0
6.

%At or Above Proficient

Advanced 0 0 0 0

Number of students tested 0 0 0 0 0
NOTES:

12PA12
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